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Abstract. [1] believes that a large amount of vocabulary can be acquired with the help of vocabulary
learning strategies. Studies by [2] – [4] indicate agreement as there is positive correlation between vocabulary
size and the training of metacognitive strategies of planning, monitoring and evaluation. The purpose of this
study therefore was to investigate whether there is relationship between students’ ability to use metacognitive
vocabulary learning strategies and their vocabulary level. Participants of this study were 113 Malay learners
of English as a second language (ESL) studying in an intensive English language programme at a public
university in Malaysia. A quantitative research method was employed based on a survey questionnaire
adapted from [4] and the Vocabulary Levels Test (VLT) by [5]. Findings of this present study revealed that
there was a weak but negative relationship between the VLT and planning category of the metacognitive
awareness (r=-0.113). Based on Pearson’s product moment correlation, the relationship was not statistically
significant. The findings have beneficial pedagogical implications relevant not only to language instructors
but also educators and researchers alike. This paper recommends ways to enhance teachers’ and students’
awareness of the use of the said strategies in acquiring vocabulary more effectively and efficiently.
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1. Introduction
Vocabulary learning is integral in the mastery of a second language. Learners are required to have a wide
array of target words to be considered as proficient language users. [6] however argues that how this can be
achieved is still unclear due to the huge challenge faced by second language learners, as maintained by [7].
It can no longer be assumed that learners will accidentally ‘pick up’ the necessary vocabulary as they are still
in the process of language acquisition. Metacognitive strategies have a central role to play in the
improvement of learning. According to [8] when metacognition is being used repeatedly, it becomes an
automatic process – thus enabling learners to be more knowledgeable in the metacognitive strategies of
planning, monitoring and evaluating.
[9] asserts that metacognition results in the learners reflecting and evaluating; in other words, they have
to think about their thinking. He further stresses that in addition to the language issues that teachers are
addressing in the classroom, learners should also be geared toward being aware of the thinking process as
this may lead to the development of stronger thinking skills. This process will help to prepare them in
making conscious decisions about what they can do to improve learning. According to [10] metacognition
enables students to retrieve and deploy a particular strategy that has been taught in a particular context such
that it could be applicable to other contexts too.
[11]; 561) state that “students without metacognitive approaches are essentially learners without
direction or opportunity to review their progress, accomplishment and future directions”. Teaching students
to use learning strategies according to [12] has produced good results. The main objective of such attempts
is to allow students to become more aware of their preferred learning strategies and to help them become
more responsible for meeting their own objectives. The positive effects of metacognition have not only been
evident in reading [13-14], listening [15-17] and writing [18], but also in numerous studies on vocabulary
learning. One such study on 53 Iranian EFL students by [3] has shown a significant positive effect in
improving vocabulary learning. This is further supported by [4] in his study on 134 Chinese freshman.
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Literature has thus shown that there is a strong relationship between the teaching of metacognitive
strategies and use of vocabulary learning strategies. The focus of the present study, however, is to find out
the extent to which the students utilise the metacognitive strategies and whether there is a relationship
between the use of metacognitive strategies and the vocabulary levels when no strategy training is given.
This attempt to bridge the gap between metacognitive strategies and vocabulary learning has implications on
classroom approaches crucial to students’ language learning in the academic context.

2. Research Objectives
The objective of this study is to investigate whether there is relationship between students’ ability to use
metacognitive vocabulary learning strategies and their vocabulary size.
The research questions are:

Do ESL students use metacognitive strategies in vocabulary learning?

Is there a relationship between metacognitive strategies and the vocabulary size of ESL students?

3. Methodology
3.1. Subjects
The participants in this study were 113 (38 males and 75 females) students studying intensive English at
the Centre for Foundation Studies of the International Islamic University Malaysia. The students were at the
intermediate (N=56) and upper intermediate (N=57) levels of a four-level intensive English programme.

3.2. Setting
English is the medium of instruction in the International Islamic University Malaysia. Students are
required to sit for an in-house English Proficiency Test (EPT) upon entry. Students who do not meet the
minimum requirement of EPT Band 6, IELTS band 6 or TOEFL 550 would be required to undergo the fourlevel intensive English language programme.

3.3. Research Instruments
A quantitative research method was employed based on a questionnaire to test for metacognitive
strategies awareness adapted from [4] and [5]’s Vocabulary Levels Test. The reliability of the questionnaire
was also assured. It underwent a split-half reliability test and the correlation of the two parts was statistically
significant (r=0.817), which proved that the reliability in terms of inherent consistency was fairly good. The
questionnaire incorporates 28 metacognitive strategies designed to measure students’ employment of
metacognitive strategies of planning (1-10 items), monitoring (11-20 items) and evaluating (21-28 items).
The questionnaire employs a five-scale Likert-type rating: 1=never or almost never true of me; 2=usually not
true of me; 3=somewhat true of me; 4=usually true of me;5=always or almost always true of me.
The Vocabulary Levels Test (VLT) was used to determine the vocabulary size of the students at the five
frequency levels; the 2,000, 3,000, UWL, 5,000 and 10,000 word levels. The metacognitive strategies
awareness questionnaire and the VLT were given on two separate days to reduce the cognitive load of the
students. The students were given approximately 50 minutes to complete the vocabulary test and 15 minutes
to complete the questionnaire on metacognitive awareness.

4. Findings
Research question 1: Do ESL students use metacognitive strategies in their vocabulary learning?
Table 1 summarises the results of the strategies employed by the ESL students. In general, the students
reported that they used all metacognitive strategies in vocabulary learning (M=3.13). The means range from
2.65 to 3.74. Two metacognitive strategies reported by students as usually used in vocabulary learning are:

EV 7: “I usually think why I make a mistake in vocabulary learning” (M=3.74)

EV5: “after accomplishing a certain task, I will consider how to do it better the next time” (M=3.58)
All other metacognitive strategies were reported by students as “somewhat used” in vocabulary learning.
As far as categories of metacognitive strategies are concerned, the students concentrated more on evaluation
strategies (M=3.18), followed by planning strategies (M=3.16) and monitoring strategies (M=3.04).
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The findings suggest that without prior metacognitive strategies training, the students usually think about
the mistakes that they make during vocabulary learning. Furthermore, at the end of certain tasks, they
usually think about improving the methods used in accomplishing future tasks. The findings also imply that,
in general, the students moderately used metacognitive strategies of planning, monitoring, and evaluation in
vocabulary learning without the training.
Table 1: Mean and standard deviation of metacognitive strategy use in vocabulary learning
No.
PL9
PL7
PL5
PL8
PL1
PL10
PL6
PL3
PL2
PL4
MO4
MO9
MO3
MO1
MO10
MO2
MO7
MO8
MO5
MO6
EV7
EV5
EV8
EV6
EV1
EV3
EV4
EV2

STRATEGIES
PLANNING STRATEGIES
I would continuously adjust the plan according to the present situation.
I would predict the difficulties encountered and the ways of solving it.
I would consider how to better accomplish my plan.
I would check whether the plan is implemented in time.
I have a clear goal in vocabulary learning.
I will ask teachers, parents and peers to scout the implementation of my plan.
My plan is detailed, including the deadline of accomplishing all the tasks.
I have a short term plan and a long term plan.
I have the awareness of drawing a vocabulary learning plan.
I would spend some time memorizing vocabulary every day.
MONITORING STRATEGIES
When starting to learn a new word, I would consider to what extent I can master
the word.
I will listen to the vocabulary learning experience of my peers.
I attempt to find out the best way of learning vocabulary.
Before carrying through a vocabulary activity, I would think of the purpose and
requirement of the activities, including what strategies to use.
When finding my vocabulary strategies no longer effective, I would adjust them
in time.
I know when to use certain vocabulary strategies and how to use them.
I would share vocabulary learning strategies with peers.
I would check the disparity between the present situation and the goals set in the
plan.
After class, I immediately review the vocabulary learned during the class.
I frequently discuss the learning experience with teachers.
EVALUATION STRATEGIES
I usually think why I make a mistake in vocabulary learning.
After accomplishing a certain task, I will consider how to do it better the next
time.
I could draw a lesson from the previous mistakes in vocabulary learning.
I often evaluate my vocabulary learning strategies to find out the problems
existed and the ways of solving them.
I would check my improvement on vocabulary learning at certain time intervals.
I always summarize the ways of learning vocabulary.
I always summarize my vocabulary learning in order to find out the achievement
made and deficiency existed.
I will fix a date to check whether my vocabulary strategies are used smoothly
and effectively.

Mean
3.15
3.42
3.35
3.34
3.25
3.24
3.15
3.10
3.09
2.98
2.65
3.04
3.35

SD
0.85
.810
.821
.809
.797
.689
.938
.866
.996
.866
.875
0.81
.706

3.31
3.26
3.18

.856
.843
.804

3.15

.826

2.97
2.91
2.89

.807
.861
.795

2.75
2.67
3.18
3.74
3.58

.785
.829
0.78
.843
.705

3.27
3.18

.848
.735

3.12
2.95
2.83

.803
.766
.706

2.76

.869

Research question 2: Is there a relationship between metacognitive strategies and the vocabulary size of
the students?
Table 2: summary of students’ vocabulary size
Vocabulary size

2,000

3,000

5,000

TOTAL

TOTAL

N = 67 (59.3%)

N = 29 (25.7%)

N = 17 (15.0%)

N = 113 (100)

The Vocabulary Levels Test designed by [5] was employed to measure students’ vocabulary size. The
results show (Table 2) that the vocabulary size of a majority (59.3%) of the students is around 2,000 words.
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Moreover, 25.7% of the students’ vocabulary size is around 3,000 words and only 15% of the students has
vocabulary size of around 5,000 words.
A correlational analysis was conducted to investigate the relationship between students’ vocabulary size
and the use of metacognitive strategies in vocabulary learning. The findings of the analysis indicate a
negative relationship of (r=-0.113) between vocabulary size and metacognitive strategies of vocabulary
learning (Table 3). Based on the Pearson product moment correlation, however, the relationship is not
statistically significant.
Table 3: Relationship between metacognitive strategies and vocabulary size
Metacognitive
strategies awareness

Vocabulary size

Pearson correlation

-0.113

Sig. (2 tailed)

0.234

N

113

p<0.05

A correlation analysis was also conducted to investigate the relationship between vocabulary size and the
three types of metacognitive strategies of vocabulary learning; namely, planning, monitoring and evaluation
Based on the analysis, (Table 4), there was no significant relationship between vocabulary learning and
planning and monitoring strategies. Evaluation strategy, however, had a statistically significant but negative
relationship (r=-0.202; p<0.05) with vocabulary size. Thus, it is safe to assume that the smaller the
vocabulary size, the more frequent the evaluation strategy is used and vice versa. The relationship, however,
is quiet weak.
Table 4: Relationship between types of metacognitive strategies and vocabulary size

Vocabulary size

Planning

Monitoring

Evaluation

r=-0.31

r=-0.91

r=-0.202*

p<0.05

5. Discussion and Conclusion
The purpose of the study was to investigate the relationship between ESL students’ metacognitive
strategies in vocabulary learning and their vocabulary size. In general, the findings of the present study
revealed that the students were moderate users of metacognitive strategies in vocabulary learning. The
findings of this study also revealed that there was no significant relationship between students’ vocabulary
size and their use of metacognitive strategies in vocabulary learning. Only evaluation strategies had a
statistically significant but negative relationship with vocabulary size. The findings of the study is not in line
with that of [3] and [4]. A possible explanation for this could be that in other studies, students were subjected
to metacognitive training and they were later tested for vocabulary size improvement after the training. In
this present study, students were not given any training.
One of the implications of this study is that students may have metacognitive awareness, as has been
shown on the findings of this study. However, these students may not be able to positively use this skill to
benefit their vocabulary acquisition. It is thus imperative that teachers play a guiding role to ensure that these
students are steered in the right direction so that there is effective vocabulary learning. As was pointed out by
[10], metacognition gives students the ability to deploy and retrieve a strategy that there were taught in one
context and apply in a different context. The students in the context of this present study were not
specifically taught any metacognitive strategy. This would be a possible explanation for the moderate use of
metacognitive strategies, the absence of significant relationship, and the negative but statistically significant
relationship with the evaluation strategy.
This study has practical implications for vocabulary strategy instruction in the Malaysian setting
especially one that requires students to use English as a medium of instruction at the tertiary level. As it was
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shown in this study, the students were moderate users of metacognitive strategies without undergoing the
training. Metacognitive strategies training for vocabulary learning is expected to generate more frequent use
of effective strategies and, ultimately, increase vocabulary size. It is thus the role of the teacher not only to
raise awareness of the significance of using a variety of strategies, but also to have the knowledge to conduct
the training in the effort to assist learners become independent and effective vocabulary learners specifically
and efficient language learners in general.

6. Acknowledgement
The authors acknowledge with gratitude the research grant from the International Islamic University
Malaysia for the conduct of this study.

7. References
[1] S. P. Nation. Learning Vocabulary in another language. Cambridge University Press, 2001.
[2] N. J Anderson, The role of metacognition in second language teaching and learning. The Internet ERIC Digest.
2002.
[3] Z. E. Rasekh, R. Ranjbary, Metacognitive Strategy Training for Vocabulary Learning. TESL-EJ, 2003, 7, (2).
[4] N, Zhao, Metacognitive Strategy Training and Vocabulary Learning of Chinese College Students. English
Language Teaching, 2009. 2, (4): 123-129.
[5] I. S. P, Nation, Teaching and learning vocabulary. Heinle and Heinle, 1990.
[6] A. M. B. de Groot, Effects of stimulus characteristics and background music on foreign language vocabulary
learning and forgetting. Language Learning, 2006, 56 (3): 463 – 506.
[7] N, Schmitt, Instructed second language vocabulary learning. Language Teaching Research, 2008, 12 (3): 329 –
363.
[8] J. H. Flavell. Metacognition and cognitive monitoring. American Psychologist, 1979, 34: 906 – 911.
[9] D. Kuhn, D. Dean. A bridge between cognitive psychology and educational practice. Theory into Practice, 2004,
43,(4): 268-273.
[10] J. M. O’Malley, A.U. Chamot, G. Stewnwe-Mazanares, R. Russo, L. Kupper, Learning strategies applications
with students of English as a second language. TESOL Quarterly. 1885, 19: 285 -96.
[11] J. Rubin, I. Thompson. How to be a more successful language learner, Heinle & Heinle, 1994.
[12] L. Baker, A.L. Brown. Metacognitive skills and reading. Handbook of Reading Research. Longman. 1984
[13] P. L. Carrell, B. G. Pharis, J. C. Lierto. Metacognitive strategy training for ESL reading. TESOL Quarterly, 1989,
23: 647-679.
[14] J. M. O’ Malley, A. U. Chamot. Learning strategy applications with students of English as a second language.
TESOL Quarterly, 1985, 19: 557-584.
[15] S. H. Schwartz. Universals in the content and structure of values: theoretical advances and empirical test in 20
countries. Advances in Experimental Social Psychology, 1992, 23: 1-65.
[16] Y. Jianding. Meta-cognitive Strategy Training in Listening Class. Foreign Language Education, 2004, 4: 65-69.
[17] Yanan, Zhang, Investigating the Role of Metacognitive Knowledge in English Writing. HKBU Papers in Applied
Language Studies. 2010, 14.

122

